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Many students at the University of Namibia have frequently complained about ineffective 
assessment practices used at the institution. On many occasions, these complaints 
have not been substantiated with evidence of any kind. The purpose of this study 
was to obtain some empirical evidence that would ascertain undergraduate students' 
perceptions of the University of Namibia's grading and assessment practices. Using a 
structured scaled questionnaire, data were obtained from a representative sample of 
the University's undergraduate students studying for Medical and Pharmacy degrees. 
The questionnaire items covered matters related to students' experiences of assessment 
practices, feedback on assessment tasks, reliability and validity of assessment tools used 
by lecturers, efficacy of processes of administering examinations, perceptions of irregular 
and unfair assessment practices, impact of assessment regimes on students' cost of 
studies, motivation, morale, rate of progression in studies and graduation, the degree of 
compliance with assessment ethics and on academic quality assurance. According to the 
data reported in this article, the majority of the respondents perceived that the Schools of 
Medicine and Pharmacy at the University of Namibia applied assessment practices that 
yielded reliable and valid results. This was the case because most lecturers in the two 
schools used appropriate assessment tools and provided their students with prompt and 
informative feedback on the results of assignments, tests and examinations. In addition, 
most respondents reported that whereas examination procedures used in the two schools 
were efficient and effective, lecturers graded examination scripts fairly. These and other 
results are discussed in the article to communicate the message that the assessment 
procedures used in the Schools of Medicine and Pharmacy at the University of Namibia 
would promote effective learning and understanding amongst students as they were of 
high quality. 



Keywords: students' perceptions, grading, assessment practices, higher education, assessment. University 
students, Namibia 



INTRODUCTION AND BACKGROUND 

Assessment is an important and essential component of any gen- 
eral education and higher education in particular (McMillan 
et al., 2002; Saliu, 2005). According to Airasian (1997, p. 3), 
assessment is a ". . .process of collecting, synthesizing, and inter- 
preting information to aid in decision making. . .." It is essential 
in improving the teaching process, subject content offered and 
understanding, its delivery and service delivery to the students so 
as to ensure that the graduate of such a system is of high quality 
and is able to effectively carry out assigned tasks in the work place. 

When defined in this way, assessment is not merely con- 
cerned with testing or measurement. It is a process that enables 
University staff make judgments about the value of student 
achievement. It certifies and makes available information com- 
municating that intended standards of achievement, skill and 
performance have been attained by students (Zimba, 2005). 
When understood in this way, assessment confounds the crit- 
icism of its value which is contained in the saying that "pigs 



are not fattened by being weighed" (Brown and Knight, 1994). 
Instead, its main purpose is that of ascertaining and monitor- 
ing student achievement, development and well-being. Through 
this, assessment either questions or guarantees the quality of 
University graduates. We use the term assessment in this article 
to refer to a variety of procedures that are employed to promote, 
ensure and ascertain levels of and quality of learning and perfor- 
mance demonstrated by students in programmes of instruction. 
These include observations, ratings of performance, paper and 
pencil tests and examinations, evaluations of all sorts, scaled 
measurements, etc. (Miller et al., 2012). 

The main issue we intended to investigate in this study was to 
ascertain whether the assessment procedures and practices used 
by members of staff in the Schools of Medicine and Pharmacy at 
the University of Namibia were consistent with this understand- 
ing of assessment. 

The University of Namibia (UNAM, 2011, p. 12, 20) like any 
other institution of higher education ensures that the academic 
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achievement of its students taking any module or course is reliably 
and validly assessed. This assessment at UNAM takes the form of 
either continuous assessment through assignments, tests, presen- 
tations, projects, etc. or final examinations. The final examination 
may last from one and a half to three hours depending on the 
credits carried and content covered. 

The University also uses the system of external exam- 
iners to underwrite the quality of its assessment processes. 
The external examiners come from other Universities within 
and in some cases beyond the Southern African Development 
Community (SADC) region, who act as quality assurance 
agents to the courses offered (Njabili and Kasanda, 2005). 
In this way the university's offerings could be said to 
be comparable to offerings in other institutions of similar 
standing. 

As summative assessment mechanisms, and for them to guar- 
antee certificates that students receive, end of semester or end 
of year examinations should be conducted in a reliable and 
valid manner. For this to happen, examination questions should 
be of high quality, there should be institutional security for 
examination papers, examinations should be invigilated ade- 
quately to avoid cheating, examination scripts should be criti- 
cally and carefully marked, external examiners should be given 
sufficient time to moderate the marking of the scripts, there 
should be security of examination marks to avoid fraud and 
that these marks should be meticulously processed by exami- 
nation boards. When these processes and procedures are not 
adequately followed, the integrity of the assessment process is 
compromised and the certificates that students receive become 
valueless (Zimba, 2005). One of the purposes of this study was 
to find out whether the examination processes and practices used 
by the School of Medicine and the School of Pharmacy staff at 
the University of Namibia adhered to high quality assessment 
standards. 

Reform of assessment methods and regimes is currently a 
concern in many countries around the world (Morgan and 
Watson, 2002). There is much discussion about the design of 
assessment tasks and systems that will provide valid and use- 
ful information for making a variety of educational decisions, 
including provision of feedback to teachers and students to 
large-scale monitoring and evaluation of educational systems 
(Morgan and Watson, 2002). 

The main reasons for the assessment of students at all levels 
of education can be divided into two categories: The formative 
assessment whereby the examiner or teacher assesses the knowl- 
edge about the topic, the motivation level, the understanding of 
main points, the class preparation and the problem students may 
have with the learning materials. 

The summative assessment is usually implemented at the end 
of a unit or course with the aim of enabling the instructor to ascer- 
tain the extent to which instructional objectives were attained. 
Generally, this kind of assessment does not benefit the teacher and 
the learners in the sense that the students' shortcomings cannot 
be used to improve their performance or the teacher's teach- 
ing strategies. The students often than not move on to the next 
Grade or year of study or enter a Institution of Higher Education 
depending on their performance on the summative assessment. 



Generally, the learning objectives and the purpose of the 
assessment should guide the examiner or teacher in the selection 
and design of assessment. Thus when assessment and learning 
objectives are aligned, better student performance is most likely 
to occur. 

PURPOSE OF THE STUDY 

The purpose of this study was to ascertain perceptions of 
University of Namibia's medical and pharmacy students regard- 
ing assessment procedures, practices, quality of assessment tools 
and assessment ethical considerations taken during the for- 
mative and summative assessment periods. The main goal of 
the study was to find out from the students their perceived 
evaluation of the quality of the assessment regimes applied 
by lecturers in the Schools of Medicine and Pharmacy at the 
University of Namibia. Specifically, the study sought students' 
perceptions on: 

• General assessment practices used by lecturers in the Schools 
of Medicine and Pharmacy; 

• Provision of feedback to students on assignment and test 
results; 

• Administration and conduct of examinations; 

• Fairness of assessment practices; 

• Impact of assessment regimes on student morale, study pro- 
gression, graduation and study costs; 

• Ethical conduct of assessments. 

MATERIALS AND METHODS 
SAMPLE 

A convenient sample of 148 first and second year medical and 
pharmacy students at the University of Namibia acted as the 
source of data for the study. The mean age for the 148 students 
was 21.84 years. Twenty nine (19.6%) of the respondents were 
male and 119 (80.4%) were female; 97 (65.5%) were first year 
students and 51 (34.5%) were second year students. 

RESEARCH INSTRUMENT 

A structured scaled 54-item questionnaire was used to collect 
data from the sample. The questionnaire comprised mainly close- 
ended questions. In order to find out whether the questionnaire 
items measured the same concept, Cronbach's alpha for internal 
consistency was calculated and found to be 0.828. Tavakol and 
Dennick (2011, p. 53), note that "Internal consistency describes 
the extent to which all the items in a test measure the same con- 
struct and hence it is connected to the inter-relatedness of the 
items within the test". The high Cronbach's alpha in our study 
shows that the questionnaire was reliable (Santos, 1999). 

The questions on the questionnaire focused on the following 
areas: (1) demographic data of the respondents; (2) Practices and 
experiences of grading and assessment; (3) Perceptions on contin- 
uous assessment feedback; (4) Perceptions on Final examination; 

(5) opinions regarding the administration of the examinations; 

(6) Views on fairness of examinations; (7) Assessment and grad- 
ing impact on motivation and/or morale, progression, graduation 
and expenses; (8) Ethical conduct of examiners; (9) Quality 
assurance — internal and external moderation. 
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PROCEDURE 

The questionnaire was administered to respondents by the 
researchers. The respondents were required to rate their 
agreement or disagreement on each statement by choos- 
ing one of the following responses: Strongly Agree (1), 
Agree (2), Disagree (3) or Strongly Disagree (4). Data 
were analysed using the Fisher exact tests for dependent 
proportions. 

DATA ANALYSIS 

Proportions were used to summarize the characteristics of the 
respondents because the data consisted of categorical vari- 
ables. The mean scores and 95% confidence intervals were cal- 
culated for each item. In addition, associations between the 
respondents' baseline characteristics and their attitudes and per- 
ceptions regarding the grading and assessment practices were 
compared using the Chi-square test. For comparing across 
groups the Fisher Exact Test was used. For all statistical tests, 
a value of p < 0.05 was used to test for significance. The 
SPSS software program version 20 was used in the analysis of 
the data. 

ETHICAL CONSIDERATIONS 

Approval for the conduct of the study was granted by the Research 
Ethics Committee of the University of Namibia. The respondents 
were informed of their right not to take part in the study if they 
so wished or to withdraw from it at any point during the data 
collection process. 



RESULTS AND THEIR DISCUSSION 

In general, it was found that the male and female students did 
not significantly differ in their views and perceptions related 
to assessment practices and experiences (p > 0.05) using the 
Fisher Exact Test and the Pearson Chi-Square Test. Also the 
year of study did not seem to affect the students' views and 
perceptions of the assessment practices at UNAM. The year 
1 and year 2 students were not statistically different in their 
views and perceptions agreement/disagreement in most of the 
items (See Tables 1-7). The rest of the results are presented as 
follows. 

PRACTICES AND EXPERIENCES 

The results in Table 1 present the respondents' answers to the 
statements asking them to indicate their experiences with the con- 
duct of assessment by staff in the School of Medicine and the 
School of Pharmacy at the University of Namibia. 

With regard to whether or not the lecturers gave at least two 
assignments in the module students took, 78.4% of the students 
strongly agreed and 21.6% agreed, giving a mean score of 1.22 
(95% Critical Interval: 0.97-1.21). However, regarding whether 
lecturers provided clear instructions on how to do the assign- 
ments and the tests, 10.8% of the students strongly agreed, while 
89.2% agreed with the two statements, giving a mean scores of 
1.89 (95% Critical Interval: 1.88-2.04) and 1.89 (95% Critical 
Interval: 1.79-2.03) respectively. These two results seem to reflect 
the consistency with which the lecturers clarified the instruc- 
tions on both assignments and the tests used for assessing the 



Table 1 | Experiences and practice of assessment at the University of Namibia as perceived by the respondents. 





N 


IVIinimum IVIaximum 


IVIean 


Score 

Std. error 


95% confidence 
interval 


My lecturers give at least two assignments in the Modules 1 


148 


1 2 


1.22 


0.034 


1 .5-1 .28 


take 












My lecturers provide clear instructions on how to do the 


148 


1 2 


1.89 


0.026 


1.74-1.94 


assignments 












My lecturers give clear instructions on tests 


148 


1 2 


1.89 


0.026 


1.74-1.94 


My lecturers give unannounced tests 


148 


1 4 


2.55 


0.078 


2.40-2.70 


My lecturers give the scope of the work to be covered on the 


148 


1 3 


1.92 


0.062 


1.80-2.04 


examinations 












The duration of examinations should vary according to the 


148 


1 4 


2.00 


0.077 


1.85-2.15 


content covered in a module 












My examination timetable is usually too crowded (e.g., writing 2 


148 


1 4 


2.64 


0.087 


2.47-2.81 


examination papers in a day) 












There are usually few invigilators during examinations 


148 


1 4 


2.76 


0.076 


2.61-2.91 


Sometimes wrong examination papers have been administered 


148 


2 4 


3.45 


0.056 


3.34-3.56 


to students 












Subject lecturers often do not turn up during the first 1 5 min of 


148 


1 4 


2.97 


0.087 


2.80-3.14 


the examinations to answer student questions 












Lecturers do not penalize late submission of assessment tasks 


148 


1 4 


3.00 


0.087 


2.83-3.17 


Some examination papers are too easy to assess learning 


148 


2 4 


2.78 


0.065 


2.65-2.91 


outcomes at degree level 












Most examination papers only test factual knowledge and not 


148 


1 4 


3.45 


0.056 


3.34-3.56 



student understanding 
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Students at the University of Namibia. This farther seems to 
suggest that the lecturers provided clear information to stu- 
dents of what was required of them on both assignments and 
tests. 

The students' responses to whether the lecturers gave unan- 
nounced tests varied. About 11% of the respondents Strongly 
Agreed with the statement, 44.6% agreed, while 21.6% strongly 
disagreed and 23.0% disagreed. The mean score on this item 
was 2.55(95% Critical Interval: 1.52-2.40). The divergent views 
on this item might be attributed to the possibility that per- 
haps some lecturers gave unannounced tests. It is also possible 
that some students had no problem with lecturers administer- 
ing an unannounced test. With regard to the provision of a 
scope of content to be covered during the examinations, the 
results showed that the majority of the students agreed that lec- 
turers tended to provide such information. About 32% of the 
respondents strongly agreed and 43.2% agreed while 24.3% dis- 
agreed. This gives a mean score of 1.92 (95% Critical Interval: 
1.64-2.28). The availability of an examination scope might 
have implications on the popularity of the lecturer. Lecturers 
who did not provide a scope for the examinations fell foul to 
their students who often regarded them as unhelpful or incon- 
siderate. While a scope of the content to be covered on an 
assessment might prove useful to the students in reducing the 
amount of work to cover during their examination prepara- 
tion, it might leave them with a gap in the overall knowledge 
they need to learn in a particular subject, a situation that might 
have adverse implications in their work place upon graduation 
later, especially in areas such as medicine and pharmacy. An 
examination-driven medical and pharmaceutical training may 
result in poorly prepared medical doctors and pharmacists, need- 
ing further in-service training upon graduation since their results 
were a mere reflection of regurgitation of a small amount of 
content. 

The duration of the examinations vary from 2 to 3 h at the 
University of Namibia. This variation depends on the content 
covered in a module or the number of credits assigned to the 
module. The respondents were asked to indicate whether they 
were in agreement with such a variation in the duration of the 
examinations used to assess the students' grasp of the content 
at UNAM. The majority of the respondents agreed (i.e., 32.4% 
strongly Agreed and 45.9% agreed, while 10.8% disagreed and 
10.8% strongly disagreed) with the statement. The mean score for 
this item was 2.00 (95% Critical Interval: 1.48-2.27). 

The number of modules to be written on any one given exam- 
ination day is currently one of the contentious issues at the 
University of Namibia as far as assessment is concerned. Many 
students have complained regarding the writing of two or three 
examinations in a day. The results seem to reflect the respon- 
dents' discontent with this practice. Nonetheless, the majority of 
the students at the UNAM's Schools of Medicine and Pharmacy 
disagreed with the statement that the examination timetable 
was too crowded. Twenty three per cent of the respondents 
strongly agreed and 12.2% agreed while 43.0% disagreed and 
21.6% strongly disagreed. The mean score was 2.64 (95% Critical 
Interval: 2.51-3.41). The students' paradoxical disagreement with 
this statement might be attributed to the fact that the two schools 



in this study have just been recently established at the University 
of Namibia and have a small number of students compared to 
the other Faculties in the University. The smaller number of stu- 
dents makes it possible for the examination timetable not to be 
crowded. As a result the students' timetable is still without the 
crowdedness experience at larger campuses of the University of 
Namibia. 

According to Grunwald and Peterson (2003) getting staff 
members to be actively involved in institutional activities is not 
easy. At the University of Namibia invigilation of examinations is 
one of the many contentious issues. The experiences at the UNAM 
Schools of Medicine and Pharmacy seem to be different. This 
is reflected in the students' disagreement that there are usually 
few invigilators during examinations. The results indicated that 
12.2% of the students Strongly Agreed and 21.6% agreed with 
the statement. However, 21.6% Strongly Disagreed and 44.6% 
Disagreed. The mean score for this item was 2.76 (95% Critical 
Interval: 2.19-3.03). 

Wrong examination papers are sometimes delivered to exam- 
ination venues at the University of Namibia. This creates con- 
fusion and delays in the administration of examinations for the 
modules involved. In some cases, examinations are rescheduled 
to a later date because of the confusion. To assess the preva- 
lence of this, one of the items on the questionnaire sought to 
find out the students' views on this matter. The results showed 
that the majority of the students disagreed that wrong exami- 
nation question papers have been administered to them. About 
55% of the respondents Strongly Disagreed and 33.8% disagreed 
while only 10.8% agreed that a "wrong" paper had been admin- 
istered to them during the end of semester or year module(s). 
The mean score of 3.45 (95% Critical Interval: 3.58-3.88) seems 
to confirm the students' disagreement with the statement. The 
new Schools of Medicine and Pharmacy seem to have been 
spared the "wrong" administration of the examination papers to 
a large extent. Again the small number of modules and num- 
bers of papers to be examined might contribute to this state of 
affairs. 

The University of Namibia requires its lecturers to be present 
at the examinations for the first 15 min in order to solve any prob- 
lems students may have about the examination questions papers. 
To find out whether the lecturers do meet this requirement, the 
researchers asked the students to indicate their agreement with 
the statement addressing this issue. Close to 11% (10.8%) of the 
respondents Strongly Agreed and 24.3% Agreed. However, 21.6% 
Disagreed and 42.2% Strongly Disagreed. The mean score for this 
statement was 2.97 (95% Critical Interval: 2.54-3.38), suggest- 
ing that the majority of lecturers do show up as per University 
requirements. 

As to whether the lecturers do not penalize late submission of 
assessment tasks, the results showed that 10.8% of the respon- 
dents Strongly Agreed, 23.0% Agreed, 21.6% Disagreed and 
44.6% Strongly Disagreed with the statement. The mean score 
was 3.00 (95% Critical Interval: 2.64-3.44). Again, the resuhs 
seem to suggest that lecturers do penalize students for submit- 
ting their assessment tasks later than the stipulated deadlines. This 
practice is deemed essential by most lecturers in order to instil a 
sense of responsibility and accountability in the students. 
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Another question of interest to the researchers was whether 
some examination papers were too easy to assess learning out- 
comes at the honors degree level. The results indicated that 44.6% 
Agreed, 32.4% Disagreed, and 23.0% strongly disagreed. The 
mean score was 2.78 (95% Critical Interval. 2.56-3.18). According 
to the results, the majority of the students disagreed that the 
examination papers were too easy to assess their learning out- 
come. This seems to indicate that the examination questions were 
at the "right" level for these respondents. 

University education is about equipping students with ana- 
lytical and critical thinking skills in order to be able to solve 
problems of any nature effectively. Hence, the students were asked 
to indicate whether the examinations at the University of Namibia 
tested factual knowledge only or their understanding of the sub- 
ject matter. The results showed that 10.8% strongly Agreed, 23.0% 
Agreed, 21.6% Disagreed and 44.6% strongly Disagreed with 
the statement. The mean score was 3.45 (95% Critical Interval: 
2.74-3.16). The majority (66.2%) of the students disagreed with 
the statement, which seems to suggest that the question papers 
assessed their understanding of the subject matter. 

CONTINUOUS ASSESSMENT FEEDBACK 

Table 2 presents the responses given by the 148 Medical and 
Pharmacy first and second year students to the items on the pro- 
vision of feedback to students upon completion and handing in 
of completed tasks. 

Continuous assessment at the University of Namibia consti- 
tutes part of the assessment practices that ultimately determine 
whether or not the student will be promoted to the next year of 
studies. The researchers asked the respondents to indicate how 
long the lecturers took before returning the marked assignments 
to the students. The results showed that 55.4% of the students 
Agreed with the statement that their lecturers took too long in 
marking their assignments, while 44.6 disagreed. The mean score 
was 2.45 (95% Critical Interval: 2.37-2.53). 

Students are always anxious to see how they have performed 
on their continuous assessment tasks (e.g., tests, assignments, 
etc.), what and how they did wrong, and how they might cor- 
rect their mistakes wiU depend on the speed with which the 
lecturer provides this feedback. Therefore, it is important for the 
students to receive prompt feedback from their lecturers if this 
feedback is to be of benefit to them in enhancing their under- 
standing of the subject content. The overall results showed that 
66.2% of the students agreed that they received prompt feed- 
back from their lecturers on assignments and tests (66.2%). The 
mean scores for these two items were 2.34 (95% Critical Interval: 
2.26-2.42) and 2.34 (95% Critical Interval: 2.21-2.47). Thus, the 
results indicated that the majority of the students were of the 
opinion that lecturers gave prompt feedback on assignments and 
tests. 

The researchers also wanted to know from the students as 
to whether lecturers gave helpful feedback on assignments as 
well as on tests. The students' views on these two items dif- 
fered. Fifty five per cent agreed that the lecturers gave helpful 
feedback on assignments, 12.2% disagreed and 32.4% strongly 
disagreed with the statement. On the other hand 43.2% of 
the students agreed that the lecturers gave helpful feedback on 



tests, and 56.8% disagreed. The mean scores were 2.77 (95% 
Critical Interval: 2.62-2.92) and 2.57 (95% Critical Interval: 
2.49-2.65) respectively. The results showed a split in views 
on the two items. Some students agreed that lecturers gave 
helpful feedback on assignments while others disagreed (see 
Table 2). 

Due to sickness, sometimes some students miss tests. However, 
they still have to make up for the missed tests by taking the same 
or very similar test at a later time. In this study the researchers 
wanted to find out whether in the students' views being allowed 
to take a missed test presented an unfair advantage to those who 
had to sit for the same test at a later time when all other students 
had already written the same test. The results show that 33.8% 
of the students agreed, 44.6% disagreed and 21.6% strongly dis- 
agreed. The mean score for this statement was 2.54 (95% Critical 
Interval: 2.35-2.73). This result suggests that the majority of the 
students held the view that providing a second chance to students 
who had missed the test-on humanitarian reasons did not give 
unfair advantage to students who wrote the test later. 

The findings reported in Table 2 are farther supported by the 
results obtained from the calculations of the Fisher Exact Test and 
the Chi-Square test as shown in Table 3. 

The results show that at the 0.05 significant level, there was 
no significant difference for most of the items except for item 3, 
"My lecturers provide prompt (quick) feedback on written tests" 
between male and female students. This finding is also confirmed 
by the Fisher exact Test. It is interesting to note indeed the major- 
ity of the female students were of the view that their lecturers 
provided prompt feedback on their written work as compared to 
the male students. 

FINAL EXAMINATIONS CONDUCT 

Under the University of Namibia examinations, students have the 
right to appeal against the examination mark assigned to them 
by the lecturer. This often occurs when the mark is a failing one 
and their examination script is then remarked by another lec- 
turer in the Department or Faculty. Accordingly, in this study 
we asked the students whether the final examinations appeal 
process was too long or not. The results showed that 10.8% 
strongly agreed, 45.9% agreed, 10.8% strongly disagreed and 
32.4% disagreed. The mean score was 2.43 (95% Critical Interval: 
2.30-2.56). The results suggest that the majority of the students 
agreed that the final examination appeal process was too long 
(See Table 3). 

The clarity of questions on any test or examination ques- 
tion paper is of critical importance to how students respond 
to the questions asked. Ambiguity of questions can have seri- 
ous implications to students' performance on the assessment 
tasks; therefore, lecturers have to make sure such ambiguity 
is minimized on assessment tasks. Asked whether examination 
questions were often not clearly stated, more students agreed 
that this indeed was the case. Close to 11% of the respon- 
dents strongly agreed, 33.8% agreed while 55.4% disagreed 
with the statement. The mean score was 2.45 (95% Critical 
Interval: 2.34-2.56), suggesting that the perceptions of the major- 
ity of the students was that examination questions were often 
clear. 
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Table 2 | Factors associated with tPie students' views and perceptions on practices and experience. 



Gender Strongly Agree Disagree Strongly Fisher Pearson 

agree disagree Exact Test Chi-Square Test 



p- value 



p-value 



IVIy lecturers give at least two assignments in tine 


Male 


25 


4 


0 


0 


0.32 0.32 


IVIodules 1 take 
















Female 


91 


28 


0 


0 




IVIy lecturers provide clear instructions on how to do the 


Male 


3 


26 


0 


0 


1.00 1.00 


assignments 
















Female 


13 


106 


0 


0 




My lecturers give clear instructions on tests 


Male 


4 


25 


0 


0 


0.519 0.739 




Fp m 3 1 p 

1 1 1 1 G 1 C 


12 


107 


0 


0 




My lecturers give unannounced tests 


Male 


5 


8 


6 


10 


0.073 0.088 




Female 


11 


58 


28 


22 




My lecturers give the scope of the work to be covered on 


Male 


8 


15 


6 


0 


0.650 0.626 


the examinations 
















Fp m a 1 p 
1 cr 1 Id It; 


40 


49 


30 


0 




The duration of examinations should vary according to the 


Male 


14 


10 


3 


2 


0.251 0.232 


content covered in a module 
















Fpms lp 


34 


58 


13 


14 




My examination timetable is usually too crowded (e.g., 


Male 


4 


2 


12 


11 


0.114 0.082 


writing 2 examination papers in a day) 
















Fp m 3 1 p 

1 1 1 1 G 1 ^ 


30 


16 


52 


21 




There are usually few invigilators during examinations 


Male 


4 


6 


14 


5 


0.932 0.917 




Female 


14 


26 


52 


27 




Sometimes wrong examination papers have been 


Male 


0 


2 


7 


20 


0.289 0.260 


administered to students 
















Female 


0 


14 


43 


62 




Subject lecturers often do not turn up during the first 1 5 min 


Male 


2 


6 


8 


13 


0.757 0.747 


of the examinations to answer student questions 
















Female 


14 


30 


24 


51 




Lecturers do not penalize late submission of assessment 


Male 


2 


4 


10 


13 


0.228 0.210 


tasks 
















Female 


14 


30 


22 


53 




Some examination papers are too easy to assess learning 


Male 


0 


10 


12 


7 


0.398 0.443 


outcomes at degree level 
















Female 


0 


56 


36 


27 




Most examination papers only test factual knowledge and 


Male 


0 


17 


12 


0 


0.835 0.835 


not student understanding 
















Female 


0 


65 


54 


0 




At the level of significance of 0.05 there is no significant association or 


correlation 


between gender and the students perceptions or views agree- 


ments/dlsagreements about the practices and experiences by Chi-Square Test (p 


> 0.05). 











Male and female students do not significantly differ in their views and perceptions agreement related to practices and experiences (p > 0.05) by the Fisher Exact 
Test. 

As to whether the examination papers usually did not cover the The mean score was 2.89 (95% Critical Interval: 2.75-3.03)(See 
content taught in class, a small number of the respondents agreed Table 4). Thus, the results seem to show that the students believed 
with the statement. Close to 11% of the students strongly agreed, that examination papers covered the subject content taught in 
10.8% agreed, 56.8% disagreed, and 21.6% strongly disagreed, class. 
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Table 3 | Provision of feedbacl< to the students on assessment tasl<s. 





N 


Minimum 


Maximum 


Mean 


Score 

Std. error 


95% confidence 
interval 


My lecturers take a long time in marking assignments 


148 


2 


3 


2.45 


0.041 


2.37-2.53 


My lecturers provide prompt (quick) feedback on assignments 


148 


2 


3 


2.34 


0.039 


2.26-2.42 


My lecturers provide prompt (quick) feedback on written tests 


148 


1 


4 


2.34 


0.067 


2.21-2.47 


My lecturers provide helpful feedback on assignments 


148 


2 


4 


2.77 


0.075 


2.62-2.92 


My lecturers provide helpful feedback after the tests 


148 


2 


3 


2.57 


0.041 


2.49-2.65 


Second opportunity tests gives unfair advantage to students 


148 


1 


4 


2.54 


0.096 


2.35-2.73 



who wrote the first test 



Table 4 | Continuous assessment feedback. 





Gender 


Strongly 


Agree 


Disagree 


Strongly 


Fisher 


Pearson 






agree 






disagree 


Exact Test 


Chi-Square Test 














p- value 


p-value 


My lecturers take a long time in marking assignments 


Male 


0 


17 


12 


0 


0.835 


0.835 




Female 


0 


65 


54 


0 






My lecturers provide prompt (quick) feedback on 


Male 


0 


20 


9 


0 


0.828 


0.828 


assignments 


















Female 


0 


78 


41 


0 






My lecturers provide prompt (quick) feedback on 


Male 


0 


20 


4 


5 


0.032* 


0.049** 


written tests 


















Female 


16 


62 


30 


11 






My lecturers provide helpful feedback on assignments 


Male 


0 


20 


2 


7 


0.336 


0.270 




Female 


0 


62 


16 


41 






My lecturers provide helpful feedback after the tests 


Male 


0 


16 


13 


0 


0.209 


0.209 




Female 


0 


48 


71 


0 






Second opportunity tests gives unfair advantage to 


Male 


7 


0 


18 


4 


0.135 


0.116 


students who wrote the first test 


















Female 


43 


0 


48 


28 







'Male and female students significantly differ in their views and perceptions agreement related to continuous assessment feedback (p < 0. 05) by the Fisher Exact 
Test. 

"At the level of significance of 0.05 there is a significant association or correlation between gender and the students perceptions or views agree- 
ments/disagreements about the continuous assessment feedback by Chi-Square Test (p < 0.05). 



The leaking of examination questions to the students before 
the examinations is always a possibility that must be guarded 
against. The researchers wanted to find out from the students 
whether or not examination papers were kept in a safe place. Close 
to 46% of the students agreed, 21.6% agreed, and21.6% strongly 
disagreed) that examination papers were not kept in a safe place. 
For this statement a mean score of 2.76 (95% Critical Interval: 
2.58- 2.94) was obtained. 

To see whether the students would give consistent responses to 
a similar but differently stated question, the researchers also asked 
the students whether examination papers were often leaked to the 
students before the examinations actually took place. The results 
(Table 4) show a discrepancy in the views of the students between 



the first and the second item. A large number of the respon- 
dents disagreed (78.4%) while 31.6% agreed that the examination 
papers were leaked to the students before the examinations were 
written. The mean score for this item was 3.23 (95% Critical 
Interval: 3.07-3.39). This finding seems to suggest that not only 
were the students' views divided on whether examination papers 
were kept in a safe place, but they were also divided on whether 
the examination papers were leaked to the students before they 
were written. The possible reasons for this divided view on both 
items is probably due to the fact that, not all students would 
admit to the fact that the examination papers were not kept 
in a safe place or were leaked before the actual writing of the 
examination paper because this would have implications for the 
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quality assurance of the whole assessment process and its valid- 
ity to the outside world. Further, admitting that the examination 
papers were leaked would need to be substantiated, a prospect not 
appealing to the students. 

With regard to whether the lecturers asked the same examina- 
tion questions all the time, only 10.8% of the students agreed. A 
total of 89.2% (77% disagreed and 12. 2% strongly agreed) dis- 
agreed that the lecturers asked the same questions all the time. 
The mean score was 2.91 (95% Critical Interval: 2.79-3.03). Thus, 
this result indicates that a large majority of the students were 
not of the opinion that the lecturers asked the same questions all 
the time. If a lecturer asked the same questions all the time, the 
possibility of obtaining undeserved marks would be enhanced. 

Generally, there are varied negatively expressed perceptions 
among University lecturers on the use of multiple choice exami- 
nations questions to assess University students. One of the reasons 
given for this pessimistic view is that multiple choice examina- 
tions do not allow assessment of the students' critical thinking 
and that it only assesses factual information or the lower levels 
of Bloom's cognitive domain. University lecturers teaching large 
classes (anything in excess of 100 students) view multiple choice 
examinations as their salvation when it comes to marking the 
students' scripts expediently, providing the all-important feed- 
back to the students and meeting the set deadlines of submitting 
the examination results to the Registrar's office. Accordingly in 
this study, the students were asked whether the lecturers often 
used multiple choice questions in their examinations. The results 
revealed that a large number of the students (66.2%) agreed 
that this was indeed the case (21.6% strongly agreed and 44.6% 
agreed). Only 33.8% disagreed that lecturers often used multi- 
ple choice questions in the examinations. The mean score was 
2.12 (95% Critical Interval: 2.00-2.24). It can therefore, be con- 
cluded that lecturers mainly used multiple choice questions in the 
examinations. 

As to whether examination questions were usually of a short- 
answer nature, 54% of the students agreed (21.6% strongly 
agreed, 32.4% agreed) with the statement while 46% disagreed 
(33.8% disagree, 12.2% strongly disagreed). The mean score was 
2.36 (95% Critical Interval: 2.21-2.51). Thus, the results suggest 



that more students believed that examination questions were of 
a short-answer nature. The responses to this statement if taken 
together with the responses on whether the lecturers usually 
asked multiple choice questions in the examinations, it can be 
deduced that the University of Namibia examination questions 
are a combination of multiple choice questions and short-answer 
questions. 

In Tables we present the Fisher Exact Test and Chi-Square 
Test results for the eight items related to the respondents' views 
regarding the conduct of the final examinations. 

The results in Table 5 render support to the results presented 
earlier in Table 4 in the sense that both the Fisher Exact Test 
and the Chi-Square Test show that at the 0.05 significance level 
there is no significant association between gender and the stu- 
dents perceptions about the Final Examinations by chi-square test 
(p > 0.05). Indeed, both male and female students do not signif- 
icantly differ in their views and perceptions related to the Final 
Examinations. 

ADMINISTRATION OF EXAMINATIONS 

Administration of examinations is a complex and lengthy pro- 
cess and includes, actual planning for the examination, when it 
takes place, what subjects will be written and when. This planning 
involves, printing of examination papers, identification of venues, 
timetabling, of regular, supplementary and special examinations 
(where applicable), identifying the invigilators and delivery of 
examination papers to the right venues. One of the statements 
requested the respondents to indicate whether the examination 
papers were often misplaced at the examination office. Sixty seven 
per cent of the students disagreed that examination papers were 
often misplaced, whUe 32.4% agreed. The mean score was 2.91 
(95% Critical Interval: 2.82-3.00). See Table 6. 

Sometimes, due to medical reasons and/or other emergencies, 
students are not able to sit for the examinations at the scheduled 
times. In such cases, where students can provide the necessary 
evidence for missing an examination, the University of Namibia 
allows them to sit for an alternative examination(s) (e.g., special 
examinations). The respondents were asked to indicate whether 
the case(s) of students who missed examinations were handled 



Table 5 | Conduct of the final examination and the appeal process. 





N 


Minimum 


Maximum 


Mean 


Score 

Std. error 


95% confidence 
Interval 


The final examination appeal process is too long 


148 




4 


2.43 


0.068 


2.30-2.56 


The examination questions are often not clearly stated 


148 




3 


2.45 


0.056 


2.34-2.56 


The examination papers usually do not cover the content taught 


148 




4 


2.89 


0.071 


2.75-3.03 


in class 














Examination papers are not kept in a safe place 


132 




4 


2.76 


0.094 


2.58-2.94 


Examination papers are often leaked to the students before the 


148 




4 


3.23 


0.084 


3.07-3.39 


examination actually takes place 














Lecturers ask the same examination questions all the time 


148 




4 


2.91 


0.061 


2.79-3.03 


My lecturers often use multiple choice questions in the 


148 




3 


2.12 


0.061 


2.00-2.24 


examinations 














Examination questions are usually of a short answer nature 


148 


1 


4 


2.36 


0.079 


2.21-2.51 
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Table 6 | Factors associated with the students' views and perceptions on final examinations. 





Gender 


Strongly 


Agree 


Disagree 


Strongly 


Fisher 


Pearson 






agree 






disagree 


Exact Test 


Chi-Square Test 














p- value 


p-value 


Tine final examination appeal process is too long 


Male 


2 


15 


7 


5 


0.398 


0.397 




Female 


14 


53 


41 


11 






The examination questions are often not clearly stated 


Male 


2 


7 


20 




0.289 


0.260 




Female 


14 


43 


60 








The examination papers usually do not cover the 


Male 


0 


3 


17 


9 


0.113 


0.148 


content taught in class 


















Female 


16 


13 


67 


23 






Examination papers are not kept in a safe place 


Male 


2 




15 


8 


0.091 


0.111 




Female 


30 




53 


24 






Examination papers are often leaked to the students 


Male 


2 


0 


10 


17 


0.069 


0.085 


before the examination actually takes place 


















FsitisIg 


14 


16 


24 


65 






Lecturers ask the same examination questions all the 


Male 


2 




25 


2 


0.513 


0.454 


time 


















FsitibIg 


14 




89 


16 






My lecturers often use multiple choice questions in the 


Male 


5 


11 


13 




0.380 


0.366 


examinations 


















Female 


27 


55 


37 








Examination questions are usually of a short answer 


Male 


7 


9 


11 


2 


0.801 


0.779 


nature 


















Female 


25 


39 


39 


16 







At the level of significance of 0.05 there Is no significant association or correlation between gender and the students perceptions or views agree- 
ments/disagreements about the final examinations by Chi-Square Test (p > 0.05). 

Male and female students do not significantly differ in their views and perceptions agreement related to the final examinations (p > 0.05) by the Fisher Exact Test. 



Table 7 | Examination administration at the University of Namibia. 





N 


Minimum Maximum 


Mean 


Score 

Std. error 


95% confidence 
interval 


Examination papers are often misplaced at the examination 


148 


1 4 


2.91 


0.098 


2.82-3.00 


office 












Scheduled examination timetables are often changed at short 


132 


1 4 


2.76 


0.083 


2.60-2.92 


notice 












Cases of students who miss examinations are handled on an Ad 


116 


2 3 


2.43 


0.046 


2.34-2.52 


Hoc basis 












Special examinations place an undue burden on the lecturers 


132 


1 3 


2.38 


0.060 


2.26-2.50 


Examinations start on time 


148 


1 4 


2.45 


0.078 


2.30-2.60 



systematically or on an Ad-Hoc basis. According to the findings, 
44.6% of the students agreed with the statement that these cases 
were handled on an Ad-Hoc basis, while 33.8% disagreed. For 
this statement the mean score was 2.43 (95% Critical Interval: 
2.34-2.52) leaning towards the disagree rating. See Table 6. 

As to whether special examinations put undue pressure on 
the lecturers, students expressed the view that this was true. This 



view is reflected in the results that showed that 66.2% of the stu- 
dents agreed (i.e., 10.8% strongly agreed and 55.4% agreed) with 
the statement, while only 33.8% disagreed (12.2% disagreed and 
21.6% strongly disagreed). The mean score was 2.38 (95% Critical 
Interval: 2.26-2.50). 

It is very important that scheduled examinations begin at 
the time they are scheduled to begin. The researchers wanted 
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to gauge the perceptions the students held about the punctual- 
ity of the administration of the examinations. About 11% of the 
respondents strongly agreed that examinations started on time 
and 55.4% agreed. However, 12.2% disagreed and 21.6% strongly 
disagreed. The mean score for this item was 2.45(95% Critical 
Interval: 2.30-2.60), suggesting that overall, the majority of the 
students' perceptions were that scheduled examinations began on 
time. Nonetheless, as indicated earlier in this report at times mis- 
placed examination papers resulted in the delay of the start of the 
examination or postponement to a later date. The majority of the 
Medical and Pharmacy students in this study do not seem to have 
experienced this problem so far. 

MEDICAL AND PHARMACY STUDENTS' VIEWS ON THE FAIRNESS OF 
EXAMINATIONS AT UNAM 

Sometimes students feel that the marking of examination scripts 
was not fair. Hassel and Lourey (2005) note that University 
staff shouldn't give marks for the sake of making the students 
happy. Accordingly the researchers sought to assess how preva- 
lent this view was among the respondents. Thus, when asked this 
question, 77.4% of the students disagreed (56.8% disagreed and 
21.6% strongly disagreed) that the marking of scripts was unfair. 
Only 21.6% of the students expressed the view that the mark- 
ing of examination scripts was unfair. The mean score of 3.00 
(95%Critical Interval: 2.35-3.10) seems to support the view that 
the marking of examination scripts was fair in the University. 

There has been a perception among the University academic 
community that the scheduling of special examinations is not 
always communicated promptly to the students needing such 
an examination. This results in some students either arriving 
late or missing these examinations completely. The researchers 
addressed this question by asking the respondents whether this 
was a widespread problem. The students' views on this item 
were evenly divided, with half of the students (44.6%) agree- 
ing and the other half (44.6%) disagreeing that students usually 
missed special examinations due to communication problems. 
The mean score for this statement was 2.50 (95% Critical Interval: 
2.35-2.65), indicating an almost neutral view on this item. 

The minimum mark required to be admitted to any exami- 
nation at the University of Namibia is a 40% mark and to pass 
a module one should obtain 50% which is a composite mark of 
Continuous Assessment and Final Examination mark. However, 
quite often borderline cases occur where students obtain a 49%, 
just 1% point short of the passing mark of 50%. In such cases, a 
student's mark may be "condoned" or raised to 50%, depending 
on circumstances (e.g., regular class attendance, etc.) to enable 
them pass the module. Some students believe that it is not always 
that this exercise is carried out with a high degree of fairness 
and that some students do not actually benefit from such "con- 
doning." Accordingly, the researchers asked the respondents to 
indicate their views on the issue of "condoning" a 49%-mark to a 
passing mark of 50%. For this item, about 22% of the students 
did not respond to this question. However, with 78% of them 
responding, the results showed that 56.8% agreed while 21.6% 
strongly disagreed that the condoning of examination marks from 
49% to 50% to pass a module was carried out fairly. The mean 
score was 2.55 (95% Critical Interval: 2.39-2.71). The results for 



this item appear to confirm the perception that marks were not 
always fairly condoned from 49%-50%. 

According the UNAM regulations (UNAM, 2011, p. 18-20) 
students who score between 45% and 49% in an examination 
automatically qualify for the supplementary examinations. This 
is another opportunity for students to obtain a minimum pass- 
ing mark in a given module. The; highest score they could obtain 
in the supplementary examination being 50%. The researchers 
wanted to know from the students whether, in their view, all 
students who obtain between 45% and 49% in an examination 
are given the opportunity to sit for the supplementary exam- 
inations. The results show that the majority of the students 
(89.2%) agreed that all students who score between 45% and 49% 
were given a second chance to earn a passing mark, while only 
10.8% disagreed. The mean score was 2.00 (95% Critical Interval: 
1.87-2.13). 

It is interesting to note that most of the Medical and Pharmacy 
students were of the view generally that the assessment with 
regard to the administration and conduct of examinations at the 
University was fairly carried out. This in itself is probably an indi- 
cation of the importance assigned to the conduct of examination 
by the lecturers and the registrar's Office and the view to provide 
the students adequate opportunities to pass their modules so as to 
ensure completion of their degrees with the prescribed number of 
years. 

IMPACT ON: MOTIVATION/MORALE, PROGRESSION, GRADUATION, 
EXPENSES 

Summative assessment of the students has both short-term and 
long-term impact on the students' progress, motivation, gradua- 
tion and finances. Accordingly, poorly administered examinations 
negatively impact on the above aspects and undermine the quality 
of assessment at an institution. The results in this study show that 
78.4% of the students were of the view that the examinations at 
the University of Namibia were poorly administered. Only 10.8% 
of the students had an opposing view. The mean score for this 
item was 1.52 (95% Critical Interval: 1.40-1.64). This result seems 
to suggest strongly that the University must always ensure that 
examinations are administered fairly and effectively. 

If poor administration of examinations undermines the qual- 
ity of assessment, missing examination papers is an even worse 
scenario because it wastes time, increases students' anxiety and 
increases the chances of examination leakages. The researchers 
asked the students to indicate their opinion on the question of 
whether missing examination papers increased their examination 
anxiety. All 148 respondents (100%) agreed that misplacement 
of examination papers increased their anxiety (see Table 8). For 
this statement the mean score was 1.34 (95% Critical Interval: 
1.26-1.42). Given this response, the management of examination 
papers including student examination scripts should be handled 
with extreme care to avoid stressing the students further. They 
are already stressed by the mere fact they have to sit for an 
examination that potentially determines their future employment 
prospects. 

Due to a variety of reasons, examination timetables may some- 
times be changed at short notice. But, this should be on very rare 
occasions and should be avoided at all costs; since it increases 
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Table 8 | Expressed views on the fairness in the conduct of examination at the University of Namibia. 



The marking of examination scripts is not fair 

Usually students miss special examinations because of 

communication problems 

The condoning of examination marks from 49% to 50% to pass 
is carried out fairly 

All students who obtain between 45% to 49% in an 
examination are given the opportunity to sit for supplementary 
examination 



N 

148 
132 

116 

148 



Minimum Maximum 



Score 
Mean Std. error 



3.00 
2.50 



2.55 
2.00 



0.054 
0.075 



0.083 
0.066 



95% confidence 
interval 

2.35-3.10 
2.35-2.65 

2.39-2.71 

1.87-2.13 



the students' examination anxiety and puts in disarray their prior 
study and planning. The researchers therefore wanted to find out 
how sudden timetable changes affect the respondents' stress levels 
and performance on the examinations. The results indicate that 
89.1% of the students agreed that changes in examination timeta- 
bles put stress on them, whQe only 10.8% disagreed. Similarly, 
89.2% of the students also reported that changes of examination 
timetable affected their performance negatively. The respective 
mean scores for these two items were 1.68 (95% Critical Interval: 
1.57-1.79) and 1.78 (95% Criticallnterval: 1.68-1.88). 

Repetition of failed examinations papers is a very common 
exercise in universities across the world (Rom and Musgrave). 
Unfortunately, such a situation might have additional finan- 
cial implications for the student, famQy and those who fund 
their studies. In this study the respondents were asked whether 
repeating failed examination papers placed unnecessary financial 
burden on them and their families. Over 78% of the students 
agreed (21.6% strongly agreed and 56.8% agreed). Only 21.6% 
disagreed. The mean score for this item was 2.00 (95% Critical 
Interval: 1.89-2.11). See Table 6. 

If chaos prevails in the administration of examinations and 
the marking of the students' scripts, many adverse effects are 
possible. Students may blame the University and the lecturers 
if they fail to graduate in time, particularly if the University is 
negligent in its conduct of the examinations or at fault in one 
way or the other. The researchers asked the students whether 
some students failed to graduate because of missing examina- 
tion papers or because the timetable was changed at short notice. 
The results (See Table 8) show that 44.6% of the students agreed 
and 33.8% disagreed with the statement. The mean score was2.43 
(95% Critical Interval: 2.27-2.59). This finding suggests that the 
University and the lecturers should be careful not to disadvantage 
the students unnecessarily. 

The University of Namibia's regulations UNAM (2011, 
p. 20-25) state that if a student fails the same course/module more 
than three times, he/she cannot be allowed to continue taking 
that course/module. This regulation can have negative implica- 
tions to a student's academic progress, graduation and financial 
independence later. The researchers therefore, asked the students 
whether they agreed with the statement that students fail to grad- 
uate because they repeatedly failed one module. Surprisingly, 22% 
of the students did not respond to this item. The results revealed 



an even split in the opinions of the students. About 45% of the 
respondents agreed and 43.8% disagreed with the statement. A 
mean score of 2.29 (95% Critical Interval: 2.10-2.48). This result 
seems to suggest that some students might not have been aware 
of the regulation governing repeated failure of modules at the 
University and the implications it might have on their progress 
and graduation. 

ETHICAL CONDUCT OF EXAMINATIONS 

The researchers wanted to know from the students whether lec- 
turers at the University of Namibia conducted themselves with 
integrity when invigilating examinations. The findings revealed 
that all the students agreed (56.8% agreed and 43% strongly 
agreed) that the lecturers carried out their invigUation duties with 
integrity. The mean score was 1.57 (95% Critical Interval: 1.50- 
1.65). The University of Namibia has a clear policy UNAM (2011, 
p. 12) regarding academic dishonesty. All students are expected to 
be familiar with this policy and adhere to it because cheating on 
tests, examinations, and other assessment tasks can have severe 
consequences for the student. Asked whether students often 
copied each other's work, 77% of the students disagreed with the 
statement, while 23% agreed with the statement. The mean score 
was 2.88 (95% Critical Interval: 2.74-3.02)(See Table 9). 

Another item regarding students' academic dishonesty gauged 
the students' views on whether the lecturers penalized students 
who copied other people's work. Plagiarism is regarded a seri- 
ous case at the University of Namibia, since it involves the use 
of another person's intellectual ideas without being acknowledge- 
ment. The findings in this study show that, 55% of the students 
believed that lecturers do penalize students who copy other peo- 
ple's work, while 33.8% were of the view that the lecturers did not 
penalize students who plagiarized other people's work. The mean 
score was 3.00 (95% Critical Interval: 2.81-3.19). 

The lecturers' biases in grading students' assignment is some- 
times encountered in academic settings (Mark, 2013). In such 
a situation some lecturer's pet students may be assigned an 
undeserved higher grade, which might demoralize the hard work- 
ing students. It should be pointed out that students (in the 
experiences of the researchers) tend to compare their work 
with each other and know work of high quality, mediocre 
and average and as such tend to know when a student is 
being favored by the lecturer. Therefore one of the items on 
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the questionnaire asked the respondents to indicate whether 
in their view the lecturers at the University of Namibia were 
impartial in the grading of students' assignments. The results 
showed that 66.7% of the students were of the view that 
the lecturers were impartial in their marking of the students' 
work. This to us again shows that the lecturers showed greater 
integrity in their conduct of assessment in their subjects. The 
mean score was 2.76 (95% Critical Interval: 2.58-2.94) (see 
Tables). 

As far as the results on the ethical conduct of the assessment 
process at the University of Namibia is concerned, it seemed the 
lecturers displayed exemplary conduct by being impartial in their 
conduct and ensuring that all students got the deserved scores and 
grades. This behavior could be regarded as a hallmark of quality 
assurance in the conduct of examinations. 

EFFECTS OF GENDER ON STUDENTS' VIEWS AND PERCEPTIONS ON 
ASSESSMENT PRACTICES AND EXPERIENCE 

The Fisher Exact Test and the Pearson Chi-Square Test we car- 
ried out on the 13 items reflecting the students' perceptions on 



practices and experiences of the conduct of assessment at UNAM 
(See Table 10). 

Table 9 shows that at the 0.05 level of significance there was 
no significant difference between gender and the students' per- 
ceptions on the practices and experiences as far assessment at the 
University was concerned. Both tests showed no significant differ- 
ence was found at this level. This seems to indicate that both sexes 
perceived the practices and experienced of assessment in a similar 
light. 

CONCLUSION 

The results in this study seem to point to an assessment process 
that is geared towards the attainment of quality in its practice 
and conduct (Airasian, 1997). Nonetheless, the administration 
of the assessments in some cases needs to be improved as per- 
ceived by the students in the Medical and Pharmacy schools. 
The students' perceptions of the fact that lecturers were impartial 
in their marking of students' work is encouraging, even though 
unsubstantiated media reports had painted a picture of an exam- 
ination process that was beset by problems. 



Table 9 | Impact of assessment practices on motivation/morale, progression, graduation, expenses. 



N 



Minimum 



Maximum 



Score 



Poor administratiorn of examinations urndermines the quality of 132 1 

assessment 

Missing examination papers increase students' anxiety 148 1 

Change of examination timetables puts stress on the students 148 1 
Change of examination timetable affects the performance of 148 1 

students negatively 

Repeating failed examination papers places unnecessary 148 1 

financial burden on the students and their families 

Some students fail to graduate because of missing examination 116 1 
papers whose timetable were changed at short notice 

Students fail to graduate because they repeatedly fail one 116 1 

module 



Mean 

1.52 

1.34 

1.68 
1.78 

2.00 

2.43 

2.29 



Std. error 

0.061 

0.039 
0.054 
0.051 

0.054 

0.083 

0.095 



95% confidence 
interval 

1 .40-1 .64 

1.26- 1.42 
1.57-1.79 
1.68-1.88 

1.89-2.11 

2.27- 2.59 
2.10-2.48 



Table 10 | Ethical conduct of examinations. 



Lecturers conduct themselves with integrity when invigilating 
examinations 

Students often copy each other's work 

Lecturers do not penalize students who copy other people's 

work 

The grading of assignments is often partial (i.e., high marks are 

given to the students the lecturer likes) 

Some lecturers give high marks to avoid being queried by the 

students 

Some lecturers give high marks to ensure that they achieve 
high pass rates to show that they are better than other lecturers 
To be popular with students, some lecturers award undeserved 
high marks 



N 

148 

48 
32 

48 

48 

48 

48 



Minimum Maximum 



Score 



Mean Std. error 

1.57 0.041 



2.88 
3.00 

2.76 

3.09 

3.09 

3.22 



0.072 
0.097 

0.093 

0.082 

0.082 

0.076 



95% confidence 
interval 

1 .50-1 .65 

2.74-3.02 
2.81-3.19 

2.58-2.94 

2.93-3.25 

2.93-3.25 

3.07-3.37 
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Examinations are a light that reflects the quahty of stafl^ and 
enhances the credibility of an institution. The students' positive 
perceptions of the conduct and practice of examinations in this 
study is an indication that regardless of the identified shortcom- 
ings, the students are fairly assessed at the Schools of Medicine 
and Pharmacy. Furthermore, there does not seem to be significant 
differences in the responses of both male and female respondents 
on the conduct of the assessment process at the University of 
Namibia, expect on the item referring to the provision of prompt 
feedback on written tests, which is significant at the 0.05 for both 
the Fisher Exact Test and the Pearson Chi-Square Test. As far as 
the conduct of the final examinations is concerned there was no 
significant difference between males and females as the 0.05 sig- 
nificance level using the Fisher Exact Test and the Chi-Square Test. 
In our view these results seem to suggest that both males and 
females experienced the conduct of the assessment process at the 
University of Namibia in a similar manner. 



This study was limited by the fact that it only surveyed Medical 
and Pharmacy students, in the recently established Schools. The 
respondents in this study were not representative of the student 
body at the University of Namibia as they constituted a small frac- 
tion of that body. Because of this, it is possible that their views 
might beat variance with students from other Faculties in the 
University with large numbers of students. To address this limi- 
tation, an analytical study including all Schools and Faculties at 
different satellite campuses and at different levels of study in the 
different programmes needs to be carried out. 
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